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 Purpose – Multicultural education is an important issue, especially in 
Indonesia, which has a diversity of cultures, religions, and ethnic 
groups. In education, efforts to instill tolerance and mutual respect 
are relevant in maintaining social harmony and preventing conflicts 
due to differences. This study aims to analyze the implementation of 
multicultural education as a means to build the character of tolerance 
and mutual respect among high school students.  

Methodology – This research uses a descriptive qualitative method. 
Data was collected in several senior high schools in the Wera sub-

district using interview, observation, and documentation methods. 
Subject informants in data collection consisted of principals, teachers, 
and students.  

Findings—The results of this study show that implementing 
multicultural education in high schools can shape the character of 
tolerance and mutual respect among students. Multicultural 
education can be implemented in various ways, such as through 
group discussions, watching movies about differences in Indonesia, 

and using technology. Multicultural education positively influences 
high school students' understanding of tolerance and mutual respect 
for differences in the school environment and society.  

Significance—This research makes an important contribution to the 
world of education, especially in the application of multicultural 
education as a strategy to build tolerance and mutual respect among 
students. The findings can serve as a reference for educators, school 
principals, and educational policymakers in developing a more 
inclusive curriculum or learning program to instill character in 
students. This research can also inspire further research on 
innovative learning methods based on multicultural education at 
various levels of education. 
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INTRODUCTION 

Indonesia is diverse, consisting of various tribes, races, languages, religions, and cultures that are very 

broad. With more than 300 ethnic groups and more than 700 regional languages, Indonesia faces a 

significant challenge in maintaining social harmony (Sembiring & Ndona, 2024). Indonesian society is 

known as a multicultural society because it has various religious and cultural backgrounds. Multiculturalism 

is a priceless asset of the nation that must be maintained and developed as a great potential (Dewi, 2020; 

Winata, 2020). However, if this diversity is not managed and developed correctly, it can lead to conflict 

among the people and threaten national unity. Multicultural education is expected to be important in 

forming the younger generation to respect differences and tolerance (Indriana & Marsudi, 2020; Syahputra, 

2020). This concept teaches students about diversity and integrates the values of brotherhood, tolerance, 

respect for differences, and strengthening national unity. Amid the threat of social conflict and tension 

between groups, multicultural education is key to creating a generation with tolerance and respect for 

differences. 

In recent years, the education curriculum in Indonesia has begun to incorporate multicultural values 

more explicitly. Prasetiawati (2017) stated that since the implementation of the 2013 curriculum, pluralism 

and tolerance have been emphasized and integrated into various subjects, such as Pancasila and Citizenship 

Education PPKn and History. Furthermore, Anggo et al. (2023) highlighted that this policy is an important 

step in ensuring that every student gains a broad understanding of the diversity that exists in Indonesia. 

This teaching is done through textbooks and extracurricular activities that aim to introduce local cultures to 

students. However, much remains to ensure that multicultural education is implemented evenly and 

effectively throughout Indonesia (Rosada et al., 2019). 

Although the curriculum has provided space for multicultural education, its implementation in the field 

still faces many challenges. In some schools, especially those located in homogeneous areas, the values of 

diversity have not been fully integrated into the learning process. Simanungkalit et al. (2024)stated that 

homogeneous conditions can result in students lacking direct experience interacting with other cultures and 

diversities. In addition to homogeneous conditions, problems also arise from limited resources and teacher 

training, which makes teachers less able to effectively teach multiculturalism (Sarnita & Titi Andaryani, 2023; 

Yusuf & Wahyuni, 2024). A teacher acts as a class manager, designing and creating an inclusive, safe, and 

conducive learning environment for student development (Umam & Ferianto, 2023). Conditions like this 

ultimately result in students in these schools losing the opportunity to learn to appreciate differences from 

an early age. 

According to Baihaqi (2021), multicultural education is an approach to education that aims to instill 

respect for cultural, ethnic, religious, and social background diversity in society. This education encourages 

understanding, appreciation, and positive interaction between different groups and instills the values of 

equality, justice, and tolerance.(Pratama et al., 2023). Understanding basic concepts such as multiculturalism, 

inclusive education, and tolerance is important for strengthening the conceptual understanding of 

multicultural education. 

Multiculturalism is a view that recognizes and values cultural diversity in a society. Guilherme and 

Dietz (2015) explain that multiculturalism emphasizes that cultural differences are not obstacles but have the 

potential to enrich life together. In the context of education, multiculturalism demands the development of a 

curriculum that reflects and respects the diverse cultural identities of students. Then, tolerance in 

multicultural education means respecting and accepting differences in beliefs, customs, and culture. 

According toVerkuyten (Ashoumi & Yusuf, 2024), tolerance is an attitude to respect, appreciate, and accept 

diversity among individuals or groups regarding beliefs, views, and beliefs. In addition, in implementing 

multicultural education, the basic concept of inclusive education is important for every element to realize. 

Hajisoteriou and Sorkos (2023) explain that inclusive education is an educational approach that ensures that 

all learners, regardless of cultural background, ability, or special needs, receive equal learning opportunities 

(Maguvhe, 2023). Inclusive education offers adapting teaching methods for students with special needs and 

involving all students in group learning activities without discrimination. 
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The theory of social constructivism can be used to contextualize inclusive education in multicultural 

education. Vygotsky (Ashoumi & Yusuf, 2024) argues that learning occurs in different social and cultural 

contexts, which is an important foundation in multicultural education. This theory is an important 

foundation because it teaches that cultural diversity in the learning space can be a valuable source of 

learning. Students from different cultural backgrounds bring unique perspectives that can enrich 

discussions, increase understanding, and foster mutual respect. 

Multicultural education is expected to help reduce the potential for conflict in society, which is often 

caused by ethnic and religious differences. By introducing students to tolerance and mutual respect, 

multicultural education can build a harmonious atmosphere for peaceful coexistence in the school 

environment and society (Asror, 2022; Hasanah & Nurqori'ah, 2022). Students are invited to understand that 

differences do not need to be a source of conflict but rather a potential strength for living in a diverse 

country (Nafi'ah, 2020; Harun et al., 2022). Instilling these multicultural values is very important, especially 

in areas with a history of conflict caused by cultural differences. 

The role of teachers in teaching multicultural education is significant. Teachers are responsible for 

creating an inclusive learning environment as facilitators and models for students. Teachers must be able to 

teach material about cultural diversity fairly and equitably without letting their interests influence their 

teaching. Goddess (2020) argues that students who receive instruction on cultural differences in their 

entirety can behave tolerantly and respectfully regardless of their heterogeneous religious and cultural 

backgrounds. Teachers must also be able to facilitate discussions that respect differences of opinion in the 

classroom. Several studies, such as those conducted by The Untamed (2021), showed that teacher quality 

greatly influences the success of multicultural education in religious-based schools. 

Previous research shows that multicultural education positively impacts the character of tolerance and 

mutual respect among students. The research conducted by Asror (2022) shows that students who learn 

multicultural values in Islamic boarding schools can develop attitudes of tolerance and respect for different 

students by prioritizing intercultural interaction and teaching universal values. They can better adapt to 

friends from different backgrounds and show tremendous respect for other cultures. Nurhasanah (2021) in 

his research, it is explained that the application of multicultural education in Islamic Religious Education 

learning at SDN 037 Sabang Bandung has succeeded in forming tolerant student characters through the 

application of inclusive, humanist, tolerance, cooperation, democratic, and ukhuwah values. Integrating 

multicultural values in the teaching and learning process creates a comfortable and conducive atmosphere 

and increases tolerance and harmony between religious communities in the school environment. Susilo et al. 

(2024) showed that multicultural education influences students' personality development by shaping 

tolerance, respect, and inclusiveness attitudes. Mukarom et al. (2024) The research results explain that a 

multicultural approach can strengthen attitudes of tolerance, reduce prejudice, and increase student 

cooperation. Another study by Maulana et al. (2024) showed that instilling multicultural values in students 

can shape students' national character.  

In addition, multicultural education is also able to strengthen students' national identity without having 

to set aside their local identity. This education teaches students to love Indonesia as a country rich in cultural 

diversity. Students are also encouraged to continue to appreciate their cultural roots. Multicultural education 

does not force students to abandon their local identity; rather, it enriches them with the understanding that 

Indonesia is home to various cultural and religious groups. Sanur and Generous (2023) show that 

multicultural education plays an important role in shaping the character of the Indonesian nation by 

increasing understanding and appreciation of cultural diversity and producing a democratic, pluralistic, and 

humanist generation. Multicultural education helps students to understand and appreciate differences and 

strengthens a sense of pride in their cultural heritage, thus creating a harmonious and respectful society. 

Although various studies have proven that multicultural education can form a character of tolerance 

and mutual respect, some gaps still need further exploration. Previous studies showed the effectiveness of 

multicultural education in shaping the character of tolerance and respect in schools and pesantren. However, 

these studies have not yet examined how strategies for implementing multicultural education can be 

adapted to different social and cultural contexts. In addition, little research still reviews the role of teachers 
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and the most effective learning methods in instilling multicultural values at various levels of education. 

Therefore, this study attempts to fill this gap by examining the application of multicultural education in 

forming characters of tolerance and mutual respect in students, focusing on learning methods, the role of 

teachers, and school environmental factors. 

Based on the explanation of the problems and previous research above, this study focuses on analyzing 

the implementation of multicultural education to form a character of tolerance and mutual respect among 

senior high school students. In addition, this study also seeks to identify challenges in implementing 

multicultural education in schools, especially in schools that have integrated multicultural education into the 

curriculum, and analyze the influence of multicultural education on forming a character of tolerance and 

mutual respect among students. With this study, multicultural education can be a solution to forming an 

attitude of tolerance and mutual respect among students towards differences both in the school environment 

and in society, as well as understanding the role of teachers in creating an inclusive learning environment. 

This study is expected to be a recommendation to strengthen multicultural education in schools through 

cooperation from various parties. This research can contribute to multicultural education in Indonesia 

because the heterogeneous conditions of society create harmony in national and state life.  

METHODOLOGY 

The research method used is a descriptive qualitative method. According to Rukin (2019), descriptive 

research is research conducted to describe or provide an overview of phenomena or symptoms that are 

happening when the research is conducted without giving special treatment to the research object. This 

research was conducted in several senior high schools in Wera District, Bima Regency. The selection of 

Kecamatan Wera as the research location is based on the socio-cultural diversity of the local community, 

which consists of various ethnic backgrounds, cultures, and customs. This diversity is a relevant context to 

examine the application of multicultural education in shaping the character of tolerance and mutual respect 

amid differences. 

The research subjects who acted as informants in this study included teachers, principals, and students. 

Researchers took three teachers from history, Pancasila citizenship education (PPKn), and moral creed. This 

selection is because these subjects contain material about diversity, tolerance, and respect for differences. 

Then, three school principals from various schools in the Wera Sub-district are selected because they design 

and implement educational policies that support tolerance and character building. Finally, 15 students were 

taken from each school, five each. The selection of students considered cultural and social backgrounds to 

gain insight into how multicultural education can shape their character of tolerance that is understood and 

applied in everyday life. Data were collected through observation of the learning process in the classroom 

and school environment, interviews with principals, teachers, and students, and documentation conducted 

by the researcher. 

 

 

 

 

 

Figure 1: Miles and Huberman's Stages of Qualitative Data Analysis 

Data analysis was carried out using the Miles and Huberman model. The Miles and Huberman data 

analysis model was selected for this study because the researcher realizes this model's superiority in 

systematically and deeply processing qualitative data. Sugiyono (2018) consists of four stages: data 

collection, data reduction, data presentation, and Verification (conclusion). 

Data collection Data Presentation 

Data Reduction 

Conclusion/Verificatio

n 
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First, the researcher collected data through literature study, interviews, and observations. Literature 

study to find the problems to be studied. At this stage, researchers conducted a literature study to 

understand previous research's concepts, theories, and results related to multicultural education, tolerance, 

character, and mutual respect. This study aims to formulate research problems and enrich the theoretical 

framework used in data analysis. Then, researchers collected data by conducting interviews with subjects 

and informants. The researcher interviewed research informants: teachers, principals, and students in the 

Wera sub-district. The interviews were semi-structured to obtain in-depth information about the experience, 

understanding, and implementation of multicultural education in schools. The interview questions focused 

on teaching methods, the application of tolerance values, and the challenges and successes faced. Finally, 

researchers collected data from field observations. Observations were made directly in the school 

environment to observe social interactions between students and learning activities related to implementing 

multicultural education. This observation aims to adjust the interview data and get an overview of the 

character of tolerance and mutual respect applied in the school environment. 

The second is data reduction. Researchers sort, select, and summarize all data collected in written form 

for analysis. The results of interviews conducted with subjects and informants are written into sentences, 

and the results of observations will be made in the observation table. This reduction process aims to filter 

data relevant to the research focus, namely the application of multicultural education in shaping the 

character of tolerance and mutual respect. 

Third, data presentation: From the data made in the form of a script, the researcher presents the data to 

be processed and analyzed by the themes and objectives of the study. With the presentation of data, 

researchers find it easier to analyze the final results of the data collected. At this stage, researchers will 

analyze the relationship between the points of the findings, such as the relationship between learning 

methods and students' understanding of multicultural education in shaping the character of tolerance and 

mutual respect.   

Finally, Verification (concluding). According to the Miles and Huberman model, Verification is the final 

stage in data analysis. The concluding qualitative research includes explaining all the subcategories of 

existing themes. In this last stage, researchers draw conclusions based on patterns and relationships 

identified regarding multicultural education to shape the character of tolerance and mutual respect. In 

determining the validity of the research results at this conclusion stage, researchers conducted data re-

examination, peer review, and triangulation. 

FINDINGS 

Multicultural Education as a Pillar of Character Building of Tolerance and Mutual Respect  

Multicultural education has long been recognized as one of the important pillars in building a 

pluralistic nation, especially in a country like Indonesia, which is rich in cultural, ethnic, and religious 

diversity. This education is not just additional material in the curriculum but serves as a basis for building 

collective awareness that diversity is a wealth that must be preserved (Nafi'ah, 2020; Futaqi, 2023). As found 

in this study, multicultural education has successfully played an important role in forming students' 

characters in the three schools that were the subjects of the study. 

Based on the results of interviews with the principals, it is clear that each school recognizes the 

importance of multicultural education as an instrument to strengthen students' sense of nationality. In an 

interview with the Principal of senior high school (SMA) Negeri 1 Wera, he emphasized that the diversity in 

his school encourages the importance of respecting differences. Programs such as cultural festivals show 

how multicultural education can be applied realistically in the field, not just as theoretical discourse. The 

Principal of SMA Negeri 1 Wera stated that multicultural education at SMA Negeri 1 Wera is implemented 

through various cross-cultural activities involving students from different backgrounds.  

Our school consists of students with different backgrounds. We emphasize the importance of appreciating 
differences through programs such as cultural festivals, where students showcase their respective cultures. 
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The principal of Madrasah Aliyah (MA), Nurul Huda Wera, also expressed similar things. MA Nurul 

Hudaisone is one of the schools that focuses on instilling diverse values through a religious and cultural 

approach. As the Principal of MA Nurul Huda Wera stated in an interview:  

Our multicultural education emphasizes that Islam teaches tolerance and diversity. We integrate religious 

teachings with national values to make students resilient and tolerant. 

In Islam, multicultural values are also very relevant because Islamic teachings emphasize the 

importance of tolerance and respect for differences. This concept is part of religious education and can be 

integrated with national values, especially in pluralistic countries like Indonesia (Munir, 2018). Through 

multicultural education, students are encouraged to recognize and understand the diversity of cultures, 

ethnicities, religions, and outlooks on life. This concept is in line with the principles of Islam, which teach 

that diversity is the will of Allah as stated in the Qur'an, Surah Al-Hujurat verse 13: "O humanity! Indeed, 

We created you from a male and a female; then We made you into nations and tribes that you may know one 

another." This verse shows the importance of recognizing and respecting differences without imposing one's 

will or beliefs on others.However, the Principal of SMA Negeri 3 Wera also recognizes the challenge of 

implementing multicultural education. He said,  

Although multicultural education is already in the curriculum, some teachers and parents are concerned that 

students are losing their identity, so schools need more socialization to ensure that diversity does not diminish 

students' identity.  

This emphasis shows that multicultural education teaches tolerance as an abstract or theoretical concept 

and as an important experience for students, where students can interact with different cultures directly 

(Spring, 2017). In this way, students know and understand diversity from theory and experience how to live 

in a pluralistic society. 

Methods of Implementing Multicultural Education in Schools 

One important aspect of this study's findings is the methods teachers use in implementing multicultural 

education. Learning methods are approaches used by teachers to implement learning plans (Assilmi & 

Setiawan, 2022; Pertiwi et al., 2022). Learning methods are designed and used by teachers to implement 

learning plans effectively. These methods include specific steps, strategies, and techniques to help students 

understand the material, achieve learning objectives, and increase their involvement and participation in the 

learning process (Jufri et al., 2023). By choosing the correct method, teachers can create a learning 

atmosphere that is comfortable, interesting, and appropriate to students' needs. 

In multicultural education, learning methods play an important role in ensuring that students can 

understand and apply the values of respect for diversity, tolerance, and social justice (Kusnadi & Wulandari, 

2024; Sutarti et al., 2024). The methods must instill an understanding of the importance of cultural, religious, 

linguistic, and traditional diversity in community life (Mahendra, 2023). Based on interviews with teachers, 

the approaches they use vary, depending on the needs and socio-cultural conditions of students in each 

school. 

Mr Aliadin, a history teacher at senior high school (SMA) Negeri 3 Wera, uses group discussion to 

encourage students to collaborate across cultures. By dividing students into heterogeneous groups, the 

teacher encourages social interaction and opens up space for students to share perspectives from different 

cultural backgrounds. This method is very effective because students learn about other cultures and are 

invited to experience firsthand the importance of cooperation and communication in diversity. Mr. Aliadin 

stated  

I use a group discussion approach that involves students from various backgrounds. In the tasks given, they have 

to work together and share experiences from their respective cultural perspectives. In addition, I sometimes invite 

students to watch films about tolerance and respecting differences. 
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Figure 2. Discussion activities in history and Students are watching the film Indonesia is not an Islamic 

State class at SMA Negeri 3 Wera 

In addition to the group discussion method, the Akidah Akhlak teacher at Madrasah Aliyah (MA) 

Nurul Huda Wera uses a case study approach that focuses on intercultural conflict. Providing case studies 

on ethnic or religious-based social conflicts, the teacher facilitates students to think critically and find 

peaceful solutions (Maghfiroh & Sugiarto, 2024; Wazdy & Yahya, 2024). This approach is relevant in a 

society that sometimes still faces challenges in horizontal conflicts (conflicts between communities). Through 

this case study, students were taught that although differences can trigger conflict, dialogue, and deep 

understanding can be a way to create peace. In an interview, Mr. Sujasmin stated: 

We want students to understand Akidah Akhlak and apply it. The case studies help them see how Islamic values, 

such as tolerance and justice, resolve social conflicts. 

Another school in Wera District that has integrated multicultural education into the curriculum is 

Senior High School (SMA) Negeri 1 Wera. As a school that has adequate facilities, SMA Negeri 1 Wera has 

used technology-based learning media in the learning process. In observations made by researchers, one 

teacher who teaches Pancasila and Citizenship Education at the school uses documentary films and 

discussions on diversity issues in Indonesia to introduce cultural diversity. This method is beneficial, 

especially for students who may not have much direct experience with other cultures outside their 

environment. Technology allows students to access information and cultural experiences from around 

Indonesia without leaving the classroom (Durriyah & Zuhdi, 2018; Azhari & Fajri, 2022). In an interview, 

Mrs Nurhayati explained: 

I often use LCD to show documentaries from various regions. This helps students get to know Indonesia's diverse 

cultures and build a sense of love for the homeland. 

 
Figure 3. Students watching a documentary 
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The methods of implementing multicultural education from the three schools can be used effectively in 

forming the character of tolerance and justice in students because this method emphasizes students' direct 

experience in understanding diversity. With approaches such as group discussions, case studies, and 

technology, students are invited to think critically, explore different views, and understand the 

consequences of injustice or intolerance (Acar-Ciftci, 2019; Gorski & Dalton, 2020). This approach provides 

cognitive knowledge and can build students' emotional and social awareness of the importance of respecting 

differences. As a result, students can internalize the values of tolerance as part of mutually respectful human 

interactions while developing a fair attitude that is the basis for decision-making and conflict resolution in 

real life (Tolera, 2019; Habibulloh, 2024). 

Table 1. Indicators of the Success of Multicultural Education Implementation in Forming Tolerance and 

Mutual Respect Characters 

Aspect Indicators Observed Attitudes 

Respecting Differences 

Students demonstrate good 

attitudes towards differences and 

do not discriminate. 

Please respect each other's opinions 

during discussions; no one bullies their 

friends. 

Empathy 

Able to understand conditions 

and willing to help friends from 

different backgrounds 

Helping and offering assistance to 

friends when in trouble 

Active Discussion 

Active participation and respect 

for differences of opinion 

Be polite in expressing your opinion, 

and do not interrupt your friends when 

they are talking. 

Anti-discrimination 

Rejecting racist attitudes and 

supporting tolerance in the school 

environment 

Report unfair actions against students 

and teachers and participate in anti-

discrimination activities. 

Polite and courteous 
Have a positive attitude in 

interacting 

Use polite language when speaking 

Cooperation in Diversity 
Able to work in diverse groups Active in group work regardless of 

differences 

 

However, although these methods are effective, teachers face challenges in implementing multicultural 

education. Based on observations and interviews with these schools, several teachers stated that resources 

that support multicultural learning are still limited. Specific teaching materials on multicultural education 

are not widely available, so teachers must develop appropriate learning materials (Yuan, 2017). In addition, 

training for teachers in multicultural education is still minimal, which causes a gap in teacher competence in 

teaching the values of tolerance and justice to students. 

Challenges in Implementing Multicultural Education 

Although multicultural education is recognized as an important instrument in forming the character of 

tolerance and justice, this study also found various challenges faced in its implementation in schools. These 

challenges come from various parties, including parents, society, and limited resources in schools. One of the 

most prominent challenges is the negative perception from some parents who are worried that multicultural 

education can threaten the cultural or religious identity of their children. As stated by the principal of SMAN 

1 Wera: 

Some parents whose children go to school here are worried that their children will learn too much about other 
cultures or religions, which could weaken their religious beliefs. 

This shows that there is still fear among parents that multicultural education can interfere with the 

cultural or religious identity that is embraced. Some critics of multicultural education have debated concerns 

like this. They see multicultural education as emphasizing too many cultural differences that can hinder the 

process of integration and unity, significantly hindering the formation of students' characters of tolerance 
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and justice. Arthur M. Schlesinger in Puwanton (2022) argued that multiculturalism's excessive emphasis on 

ethnic identity could threaten national unity. He called multiculturalism a cult of ethnicity, which he said 

ignored the vision of the unity of individuals in shaping the character of the nation. Schlesinger argued that 

education should strengthen social ties and national identity, not divide individuals based on ethnic 

differences. He feared that if the trend of recognizing differences in cultural identity continued, students 

would be divided and become more compartmentalized like ethnic groups, which would ultimately weaken 

the sense of unity among citizens. 

However, this criticism can be overcome by implementing multicultural education correctly. The 

research by Alfindo (2023) shows that good multicultural education not only emphasizes differences but also 

shows how these differences can be a strength in forming national unity. Multicultural education also 

teaches the importance of intercultural dialogue; students are allowed to discuss and work together despite 

their backgrounds (Sleeter, 2018). This challenge shows that multicultural education is not just about how 

the material is taught in schools but also how schools and communities collaborate to create a 

comprehensive understanding of diversity.  

Several things must be done to ensure that multicultural education continues to run appropriately and 

does not eliminate students' identities. First, informing parents that multicultural education is not a threat is 

important. Muhtarom et al. (2020) stated that to face challenges like this, schools need to conduct more 

intensive socialization with parents to explain that multicultural education does not replace cultural or 

religious identity but enriches students' insights to be more open and tolerant of differences. Second, the 

integration of cultural and religious values in the curriculum. Learning can be designed to instill an 

understanding that diversity does not mean losing identity but rather an opportunity to get to know and 

respect each other (Asror, 2022; Ramdhan & Arifin, 2025). Finally, support from the community and 

government is essential. Schools can work with local communities to provide hands-on experiences for 

students to stay connected to their culture and traditions. The government also has a role in creating policies 

supporting multicultural education without ignoring national and religious identity. 

The Influence of Multicultural Education in Forming the Character of Tolerance and Mutual Respect  

Despite facing various challenges, as previously explained. The findings of this study indicate that 

multicultural education positively influences students' character of tolerance and mutual respect. After 

receiving multicultural education, interviews with students showed that they felt more open and tolerant of 

differences. One of the students at SMAN 1 Wera, stated that he felt more comfortable socializing with 

friends from different backgrounds after learning about the importance of respecting differences: 

I used to feel awkward hanging out with friends of different ethnicities or religions, but now I am more open that 
differences are not something to be avoided. I have learned a lot about respecting and being fair to my friends who 
have different religious cultures than me." 

This positive influence is seen in terms of students' social attitudes and their sense of pride as part of a 

diverse nation. Students at SMA Negeri 3 Wera believe that multicultural education makes them more 

appreciative of the differences that exist in Indonesia. Tolerance and mutual respect must be instilled in 

students because students who are open to the diversity of their nation tend to be more tolerant and 

respectful of differences in the future (Aderibigbe et al., 2023; Husna, 2024). Multicultural education also 

plays a role in strengthening their national identity without eliminating their cultural or religious identity. In 

interviews, students at MA Nurul Huda felt that multicultural education helped them understand Islamic 

teachings on tolerance and respecting differences. Zubaidi (2024), in his research, explains that multicultural 

education plays an important role in helping individuals understand and internalize Islamic values, 

especially regarding attitudes of tolerance and respect for differences. In Islam, tolerance and mutual respect 

are embedded in the central teachings, such as the recommendation to act pretty, respect fellow human 

beings, and uphold universal brotherhood (Badri, 2024). Thus, multicultural education not only strengthens 

students' identity but also makes it easier for students to understand their religious identity by emphasizing 

that religion and diversity can go hand in hand, especially regarding the teachings of tolerance and mutual 

respect for differences. 
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Based on observations and interviews conducted in three senior high schools in Wera District, the 

positive influence of multicultural education is not always easy to apply outside the school environment. 

Several students admitted they still face challenges applying multicultural values in their social 

environment. In an environment that is still strong with particular ethnic or religious sentiments, students 

sometimes find it difficult to apply the attitudes of tolerance and mutual respect they have learned in school 

(Everett, 2018; Eko & Putranto, 2019). The students' attitudes show that although multicultural education has 

succeeded in influencing the character of tolerance and mutual respect in schools, social challenges outside 

of school still affect students' attitudes and behavior. 

However, collaborative efforts are needed from various elements to achieve maximum effectiveness in 

the implementation of multicultural education. The government, schools, and society need to work together 

to strengthen the implementation of multicultural education. The government must provide more 

comprehensive teaching materials, while schools must be more active in integrating diverse values into each 

subject. In addition, teacher training in multicultural teaching must also be improved. This collaboration will 

help ensure that multicultural education truly functions as a means of forming national character among 

students, creating a generation that not only values diversity but can also live in diversity harmoniously. 

DISCUSSION 

Multicultural education consists of two words, namely "education" and "multicultural." Education 

refers to the learning process that aims to develop the knowledge, skills, and character of individuals 

(González-Pérez & Ramírez-Montoya, 2022). According to Baden and Saparahayuningsih (2021), education 

is a process that aims to form and develop the attitudes and behavior of individuals or groups through 

various methods such as teaching, training, and educational actions. While multicultural comes from the 

word multi, which means diverse, many, various, and cultural comes from the word culture, which means 

culture (Anwar, 2016). Thus, multicultural education can be interpreted as an educational process that 

recognizes, respects, and appreciates cultural diversity. Banks (2015)argues that multicultural education is 

an education system that provides equal opportunities to all students without distinguishing between social 

background, gender, race, ethnicity, culture, or religion. 

Multicultural education began to develop in countries with pluralistic societies, such as the United 

States, around the 1960s as part of the civil rights movement to respond to discrimination and promote 

equality (Hidayat, 2022; Afifulloh & Hidayatullah, 2024). Multicultural education aims to reform the school 

system so that all students can acquire the knowledge, attitudes, and skills needed to function in an 

ethnically and racially diverse society (Banks, 2015; Wulandari, 2020). This education emphasizes the 

importance of equal access to education for all groups, including those with different racial, ethnic, cultural, 

and socio-economic backgrounds (Anwar, 2022; Khair et al., 2024). Multicultural education will create an 

attitude of tolerance, mutual respect, and equality among various community groups. 

According to Tri Astutik Haryati (Yuliana, 2023), The objectives of multicultural education are divided 

into three aspects: attitude, knowledge, and learning. In attitude, this education aims to build cultural 

awareness, increase tolerance, appreciate cultural identity, and develop skills in preventing and resolving 

conflicts (Huda et al., 2023). In terms of knowledge, the goal is to understand other languages and cultures, 

analyze cultural behavior, and increase awareness of various cultural perspectives (Banks, 2015a). 

Meanwhile, learning focuses on reducing stereotypes and misunderstandings, providing intercultural 

communication strategies, developing interpersonal skills, providing evaluation techniques, and explaining 

societal cultural dynamics (Noel, 2017). 

Multicultural Education as a Pillar of Character Building of Tolerance and Mutual Respect 

Multicultural education is central to forming a character of tolerance and mutual respect amidst social 

diversity. (Albina, 2024). In a multicultural environment, education is aimed at transferring knowledge and 

building awareness of the importance of respecting differences.(Bakhov et al., 2024; Oubkkou, 2025). By 

understanding different cultures, religions, and customs, students can develop inclusive attitudes that are 

the basis of a harmonious social life. The character of tolerance is formed not only through theory but also 
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through direct interaction between individuals with diverse backgrounds.(Janmaat, 2022; Côté et al., 2015). 

Therefore, multicultural education must be instilled early so future generations can grow as individuals who 

value diversity. 

Methods of Implementing Multicultural Education in Schools 

Various effective methods can be used to implement multicultural education in schools. One of the 

main methods is integration in the curriculum, where materials on cultural diversity, history, and tolerance 

values are included in subjects such as civic education, sociology, history, faith, and morals. 

In addition, interactive learning methods such as group discussions, case studies, watching 

documentaries about culture, simulations, and role-playing can improve students' understanding of 

multicultural values. Inclusive extracurricular activities, such as cultural festivals and student exchanges, can 

also be a means to introduce students to diversity directly. Schools must also create an environment that 

supports diversity by encouraging inclusive attitudes and providing space for each individual to express 

their cultural identity (Samuels, 2014; Istianah et al., 2024). Teachers, as agents of change, must be examples 

in implementing attitudes of tolerance and mutual respect. 

Challenges in Implementing Multicultural Education 

Although multicultural education has many benefits, its implementation has some challenges. Imbar 

and Mesra (2024) explain that the challenges of multicultural education include the lack of understanding 

and awareness of the importance of multicultural education among teachers and the community. Not all 

teachers have sufficient understanding of how to teach diversity effectively. In addition, according 

toHendyawati et al. (2025), structural barriers in the education system, such as a curriculum that still does 

not accommodate multicultural values or a lack of diversity-based learning materials, are present. Schools in 

homogeneous environments can also face difficulties in introducing the concept of diversity directly. 

Another challenge is the existence of prejudice and stereotypes still strong in society, which can affect how 

students understand diversity (Lensa et al., 2025). Therefore, support is needed from all parties, including 

the government, schools, families, and communities, to ensure that multicultural education can be 

implemented optimally. 

The Influence of Multicultural Education in Forming Characters of Tolerance and Mutual Respect 

Multicultural education has a significant influence in shaping the character of students. By 

understanding various cultures, ethnicities, and religions, students can develop an attitude of mutual respect 

and avoid negative prejudice against other groups (Nakaya, 2018). Multicultural education also helps reduce 

social conflict by instilling values of peace and togetherness. Students who receive multicultural education 

tend to have more open and critical thinking, so they are better prepared to live in a diverse society 

(Handayani et al., 2024; Anzalman et al., 2025). Empathy is also increasingly developing, which contributes 

to building a harmonious social environment. In the long run, multicultural education will form a generation 

that is not only academically intelligent but also has an inclusive and tolerant personality. Thus, they can 

become agents of change that create a more peaceful and harmonious society. 

The Importance of This Research for the Future of Education 

Research on multicultural education plays a vital role in building a more inclusive and relevant 

education system. With increasing global interaction and diversity in society, multicultural education is 

urgently needed so that future generations can adapt to a more complex social environment. This research 

can help develop more effective learning strategies that instill academic values and build tolerant and 

inclusive characters. In addition, this research can provide policy recommendations for the government and 

educational institutions to strengthen the multicultural education system that can be applied at various 

school levels. In the future, the results of this research will also contribute to reducing social conflicts caused 

by ignorance or prejudice against other groups. By equipping students with a broad understanding of 

diversity, they will be better prepared to become fair and wise leaders in facing the challenges of an 

increasingly complex world. 
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CONCLUSION 

Based on the results and findings of the research that have been presented, the implementation of 

multicultural education in senior high schools has an important role in forming a character of tolerance and 

mutual respect among students. Students become more open and respect differences both in the school 

environment and in society. Multicultural education encourages students to understand, accept, and 

appreciate their environment's diversity of cultures, religions, ethnicities, and social backgrounds. Efforts to 

integrate multicultural values in the curriculum, interactive learning, and collaboration-based activities 

allow students to develop an attitude of tolerance and respect for differences. Implementing multicultural 

education in senior high schools can be done by creating group discussions and case studies and using 

technology such as watching documentaries. Although multicultural education has a positive influence, the 

implementation of multicultural education also faces challenges, such as the lack of teacher understanding of 

the concept of multicultural education, limited relevant learning materials or resources, and the existence of 

prejudice and discrimination that still exist in society can affect the effectiveness of the implementation of 

multicultural education. Therefore, in implementing multicultural education among senior high school 

students to form a character of tolerance and mutual respect for differences, there needs to be a collaborative 

effort from various parties, such as teachers, schools, and policymakers.  

REFERENCES 

Acar-Ciftci, Y. (2019). Multicultural Education and Approaches to Teacher Training. Journal of Education and 

Learning, 8(4), 136. https://doi.org/10.5539/jel.v8n4p136 

Aderibigbe, S. A., Idriz, M., Alzouebi, K., AlOthman, H., Hamdi, W. B., & Companioni, A. A. (2023). 
Fostering Tolerance and Respect for Diversity through the Fundamentals of Islamic Education. 
Religions, 14(2), 1–16. https://doi.org/10.3390/rel14020212 

Afifulloh, M., & Hidayatullah, M. F. (2024). Multikulturalisme, Narasi Islamisme, dan Tantangan Pendidikan 
di Era Global. Seminar Pendidikan Agama Islam, 3(1), 33–44. 

Albina, M. (2024). Harmoni dalam perbedaan,(Pendidikan multikultural sebagai pilar utama dalam 
mempererat persatuan bangsa). Cemara Education and Science, 2(2), 1–14. 
https://doi.org/10.62145/ces.v2i2.90 

Alfindo, A. (2023). Pentingnya Nilai-Nilai Pendidikan Multikultural Dalam Masyarakat. Jurnal Dinamika 
Sosial Budaya, 25(1), 242. https://doi.org/10.26623/jdsb.v25i1.4427 

Anggo, A. Y., Santoso, G., Wuriani, D., & ... (2023). Mengidentifikasi Peluang dan Tantangan yang Muncul 
dari Keragaman Budaya Indonesia Secara Mandiri dan Critical Thingking. Jurnal Pendidikan 
Transformatif (JPT), 02(04), 310–331. https://doi.org/10.9000/jpt.v2i4.630 

Anwar, C. (2016). Character Education Insightful Nationality: A Multicultural Approach. Mediterranean 

Journal of Social Sciences, 7(2), 182–187. 

Anwar, M. S. (2022). Ketimpangan aksesibilitas pendidikan dalam perpsektif pendidikan multikultural. 
Foundasia, 13(1), 1–15. 

Anzalman, A., Thaheransyah, T., Rusydi, A. M., Karim, S., Wahyuni, S., & Yunaldi, W. (2025). Multikultural 
menurut Hukum Islam dan Aplikasinya dalam Pendidikan. Innovative: Journal Of Social Science Research, 
5(1), 777–799. 

Ashoumi, H., & Yusuf, M. A. (2024). Pendidikan Inklusi: Integrasi Konsep Konstruktivistik Vygotsky dan 
Landasan Al-Qur’an untuk Mendukung SDGs 4. Intelektual: Jurnal Pendidikan Dan Studi Keislaman, 14(3), 
321–344. https://doi.org/10.33367/ji.v14i3.6308 

Astor, M. (2022). Implementasi Pendidikan Multikultural Dalam Upaya Mengembangkan Sikap Toleransi 
Santri Di Pondok Pesantren. Mindset: Jurnal Manajemen Pendidikan Islam, 1(1), 42–53. 
https://doi.org/10.58561/mindset.v1i1.26 

Assilmi, H. H., & Setiawan, H. R. (2022). Analisis Penerapan Metode Pembelajaran Pendidikan Agama Islam 
Dalam Meningkatkan Kualitas Belajar Mengajar Di MTs Alhusna Bagan Sinembah Raya. Edumaniora: 
Jurnal Pendidikan Dan Humaniora, 1(02), 259–262. 

Azhari, B., & Fajri, I. (2022). Distance learning during the COVID-19 pandemic: School closure in Indonesia. 
International Journal of Mathematical Education in Science and Technology, 53(7), 1934–1954. 



389 | J u r n a l  E d u s c i e n c e  V o l . 1 2 , N o . 2 ( 2 0 2 5 )  

 

Badeni, B., & Saparahayuningsih, S. (2021). Towards a Model of Attitude and Character Learning through 
Training Needed by Teachers. International Journal of Education and Practice, 9(3), 487–496. 

Badri, L. S. (2024). Urgensi Pendidikan Toleransi Berbasis Al-Quran dalam Membentuk Tunas Bangsa 
Perilaku Humanis. Al-Tarbawi Al-Haditsah: Jurnal Pendidikan Islam, 9(1), 19–42. 
https://doi.org/10.21274/taalum.2021.9.1.30-3 

Bakhov, I., Terebushko, Y., Osaulchyk, O., Ryhina, O., & Vedenieiev, V. (2024). Cultural challenges in 
education: strategies for consideration of various intercultural aspects in the educational process. 
Multidisciplinary Science Journal, 6. https://doi.org/10.31893/multiscience.2024ss0207 

Banks, J. A. (2015a). Cultural diversity and education: Foundations, curriculum, and teaching. Routledge. 

Banks, J. A. (2015b). The Dimensions of Multicultural Education. In Cultural Diversity and Education. 
Routledge. 

Côté, R. R., Andersen, R., & Erickson, B. H. (2015). Social capital and ethnic tolerance: the opposing effects of 
diversity and competition. In Handbook of Research Methods and Applications in Social Capital (pp. 91–106). 
Edward Elgar Publishing. https://doi.org/10.4337/9780857935854.00010 

Dewi, P. Y. A. (2020). Paradigma Inisiasi Kultural Ke Multikulturalisme. Purwadita: Jurnal Agama Dan Budaya, 
4(1), 33–46. 

Durriyah, T. L., & Zuhdi, M. (2018). Digital Literacy with EFL Student Teachers: Exploring Indonesian 
Student Teachers’ Initial Perception about Integrating Digital Technologies into a Teaching Unit. 
International Journal of Education and Literacy Studies, 6(3), 53–60. 

Eko, B. S., & Putranto, H. (2019). The role of intercultural competence and local wisdom in building 
intercultural and inter-religious tolerance. Journal of Intercultural Communication Research, 48(4), 341–369. 
https://doi.org/10.1080/17475759.2019.1639535 

Everett, H. (2018). Faith schools, tolerance, and diversity: exploring the influence of education on students' attitudes 

of tolerance. Springer. 

Futaqi, S. (2023). Pendidikan Islam Multikultural: Menuju Kemerdekaan Belajar. Nawa Litera Publishing. 

González-Pérez, L. I., & Ramírez-Montoya, M. S. (2022). Components of Education 4.0 in 21st Century Skills 
Frameworks: Systematic Review. Sustainability, 14(3), 1493. https://doi.org/10.3390/su14031493 

Gorski, P. C., & Dalton, K. (2020). Striving for Critical Reflection in Multicultural and Social Justice Teacher 
Education: Introducing a Typology of Reflection Approaches. Journal of Teacher Education, 71(3), 357–
368. https://doi.org/10.1177/0022487119883545 

Habibulloh, M. (2024). The Role of Islamic Education in Building Interreligious Tolerance in Indonesia. 
IJEMR: International Journal of Education Management and Religion, 1(2), 63–82. 

Handayani, P. T., Zakiah, L., Maulida, N., Zahra, A. S., & Jaya, I. (2024). Pentingnya Pendidikan 
Multikultural dan Pendidikan Inklusi di Sekolah Dasar Dalam Menghargai Keberagaman: Studi 
Literatur. Pendas: Jurnal Ilmiah Pendidikan Dasar, 9(2), 2890–2905. https://doi.org/10.23969/jp.v9i2.13566 

Harun, H., Nasrudin, M., & Amin, A. (2022). Inovasi Pendidikan Multikultural dalam Masyarakat Plural. 
Jurnal Pendidikan Dan Konseling, 4(5), 1601–1612. https://doi.org/10.31004/jpdk.v4i5.6824 

Hasanah, J. U., & Nurqori’ah, S. (2022). Upaya Meningkatkan Kesejahteraan Di Tengah Keragaman Siswa 
Melalui Pendidikan Multikultural Di Sekolah Dasar. Didaktika: Jurnal Kependidikan, 15(2), 158–171. 

Hendayati, D., Caroline, C., & Firmansyah, F. (2025). Pendidikan Inklusif Yang Berkeadilan: Analisis 
Literatur dan Implikasinya untuk Kebijakan Pendidikan. Jurnal Ilmiah Edukatif, 11(1), 26–36. 
https://doi.org/10.37567/jie.v11i1.3543 

Hidayat, O. T. (2022). Pendidikan Multikultural Menuju Masyarakat 5.0. Muhammadiyah University Press. 

Huda, M. M., Maftuh, B., & William, N. (2023). Urgensi Pendidikan Multikultural di Sekolah Dasar Sebagai 
Upaya Pencegahan Konflik Sosial Sejak Dini. Jurnal Elementaria Edukasia, 6(2), 1015–1022. 
https://doi.org/10.31949/jee.v6i2.5576 

Husna, F. (2024). The Influence of Tolerance Attitude in Elementary Schools on PPKN Lessons. Asian Journal 
of Multidisciplinary Research and Analysis, 2(2), 268–272. 
https://journal.berpusi.co.id/index.php/Ajomra/article/view/965 

Imbar, M., & Mesra, R. (2024). Peran Pendidikan Multikulturalisme dalam Membangun Harmonisasi Sosial 
di Masyarakat Indonesia. Jurnal Pendidikan Ilmu Pengetahuan Sosial (JELAS), 1(3), 98–105. 

Indriana, A., & Marsudi, K. E. R. (2020). Urgensi Pembentukan Karakter Kewargaan Multikultural Melalui 



390 | J u r n a l  E d u s c i e n c e  V o l . 1 2 , N o . 2 ( 2 0 2 5 )  

 

Program Kurikuler Di Indonesia. El Wahdah, 1, 1–24. https://doi.org/10.35888/elwahdah.v1i2.4157 

Istianah, A., Darmawan, C., Sundawa, D., & Fitriasari, S. (2024). Peran pendidikan kebinekaan dalam 
pendidikan kewarganegaraan untuk menciptakan lingkungan sekolah yang damai. Jurnal Moral 
Kemasyarakatan, 9(1), 15–29. https://doi.org/10.21067/jmk.v9i1.10192 

Janmaat, J. G. (2022). Education and tolerance: A review of recent research. Handbook of Civic Engagement and 
Education, 133–151. https://doi.org/10.4337/9781800376953.00021 

Jufri, A. P., Asri, W. K., Mannahali, M., & Vidya, A. (2023). Strategi Pembelajaran: Menggali Potensi Belajar 
Melalui Model, Pendekatan, dan Metode yang Efektif. Ananta Vidya. 

Khair, M., Tang, M., & Mubarok, M. (2024). Peserta Didik yang Werwawasan Multikultural: Studi Literatur. 
EDUCATIONAL: Jurnal Inovasi Pendidikan & Pengajaran, 4(2), 51–59. 
https://doi.org/10.51878/educational.v4i2.2889 

Kusnadi, K., & Wulandari, N. A. T. (2024). Pendidikan Damai: Memperkuat Pemahaman Hak Asasi Manusia 
Dan Keadilan Sosial. Jurnal Basicedu, 8(1), 539–551. https://doi.org/10.31004/basicedu.v8i1.7126 

Lensa, R., Jufni, M., & Hadijaya, Y. (2025). Community Engagement dalam Pendidikan Multikultural. 
ALACRITY: Journal of Education, 288–301. https://doi.org/10.52121/alacrity.v5i1.646 

Maghfiroh, A. M., & Sugiarto, D. (2024). Inclusive Pedagogy: Fostering Equal Humanity Through Religious 
and Legal Education for Sustainable Peace. Proceeding International Conference on Islam, Law, and Society, 
3(1). 

Mahendra, P. R. A. (2023). Peran Pendidikan IPS dalam Pendidikan Multikultural. Journal on Education, 5(2), 
4468–4475. https://doi.org/10.31004/joe.v5i2.1171 

Muhtarom, A., Fuad, S., & Latif, T. (2020). Moderasi beragama: konsep, nilai, dan strategi pengembangannya di 
pesantren. Yayasan Talibuana Nusantara. 

Munir, S. (2018). Politik Pendidikan Islam Berbasis Multikultural: Konsep dan Strategi Pembelajaran Agama 
Islam dalam Mewujudkan Islam Rahmatan Lil Alamin. Dirosat: Journal of Islamic Studies, 2(2), 149–182. 
https://doi.org/10.28944/dirosat.v2i2.105 

Nafi’ah, S. A. (2020). Memperkuat Identitas Bangsa Melalui Pendidikan Multikultural: Konsep–Prinsip-
Implementasi. Guepedia. 

Nakaya, A. (2018). Overcoming ethnic conflict through multicultural education: The case of West 
Kalimantan, Indonesia. International Journal of Multicultural Education, 20(1), 118–137. 
https://doi.org/10.18251/ijme.v20i1.1549 

Noel, J. (2017). Developing multicultural educators. Waveland Press. 

Nurhasanah, S. (2021). Integrasi Pendidikan Multikultural dalam Pembelajaran Pendidikan Agama Islam 
(Pai) Untuk Membentuk Karakter Toleran. Al-Hasanah : Islamic Religious Education Journal, 6(1), 133–151. 
https://doi.org/10.51729/6135 

Oubkkou, A. (2025). Building Global Bridges and Fostering Global Competence: The Role of Multicultural 
Education in Higher Education Institutions. In Internationalization of Higher Education and Digital 
Transformation: Insights from Morocco and Beyond (pp. 69–87). Springer. 

Pertiwi, A. D., Nurfatimah, S. A., & Hasna, S. (2022). Menerapkan Metode Pembelajaran Berorientasi Student 
Centered Menuju Masa Transisi Kurikulum Merdeka. Jurnal Pendidikan Tambusai, 6(2), 8839–8848. 
https://doi.org/10.31004/jptam.v6i2.3780 

Prasetiawati, E. (2017). Urgensi Pendidikan Multikultur untuk Menumbuhkan Nilai Toleransi Agama di 
Indonesia. Tapis : Jurnal Penelitian Ilmiah, 1(02), 272. https://doi.org/10.32332/tapis.v1i02.876 

Purwanto. (2022). Kritik terhadap multikulturalisme dan pendidikan multikultural. MODELING: Jurnal 
Program Studi PGMI, 9(1), 245–283. https://doi.org/10.69896/modeling.v9i1.2481 

Ramdhan, T. W., & Arifin, Z. (2025). Pendidikan Agama Multikultural: Membangun Toleransi dan Harmoni 
dalam Keberagaman. Press STAI Darul Hikmah Bangkalan, 1(1), 1–216. 

Rosada, A., Albertus, D. K., Haknyonowati, Antariningsih, K., Rahmawati, M. M. E., Permatasari, N. I., 
Yuliastuti, P. R., & Aryaningsih, S. (2019). Pendidikan Multikultural: Strategi Mengelola Keberagaman di 
Sekolah. Pt Kanisius. 

Rukin. (2019). Metodologi Penelitian Kualitatif. Yayasan Ahmar Cendekia Indonesia. 

Samuels, D. R. (2014). The culturally inclusive educator: Preparing for a multicultural world. Teachers College 
Press. 



391 | J u r n a l  E d u s c i e n c e  V o l . 1 2 , N o . 2 ( 2 0 2 5 )  

 

Sanur, I. S., & Dermawan, W. (2023). Pendidikan Multikultural untuk Membentuk Karakter Bangsa. 
Pendekar: Jurnal Pendidikan Berkarakter, 6(1), 1. https://doi.org/10.31764/pendekar.v6i1.8868 

Sarnita, S., & Titi Andaryani, E. (2023). Pertimbangan Multikultural Dalam Pengembangan Kurikulum 
Untuk Menghadapi Keanekaragaman Siswa. Jurnal Pendidikan Indonesia, 4(11), 1183–1193. 
https://doi.org/10.59141/japendi.v4i11.2233 

Sembiring, T., & Ndona, Y. (2024). Memahami Sila Persatuan dalam Konteks Keberagaman di Indonesia. 
RISOMA: Jurnal Riset Sosial Humaniora Dan Pendidikan, 2(4), 137–147. 
https://doi.org/10.62383/risoma.v2i4.134 

Simanungkalit, K. E., Tampubolon, T. C., Panggabean, L., Sihite, I., & Simanjuntak, B. (2024). Pentingnya 
Kearifan Lokal: Meningkatkan Kualitas Kurikulum Merdeka dengan Karya Sastra. Jurnal Basicedu, 8(2), 
1446–1453. https://doi.org/10.31004/basicedu.v8i2.7173 

Sleeter, C. E. (2018). Past, present, and future multicultural education: Struggles for dialog and power-
sharing. International Journal of Multicultural Education, 20(1), 5–20. 
https://doi.org/10.18251/ijme.v20i1.1663 

Spring, J. (2017). The intersection of cultures: Multicultural education in the United States and the global economy. 
Routledge. 

Sugiyono. (2018). Metode Penelitian Kualitatif untuk Penelitian yang Bersifat: Eksploratif, Enterpretif, Interaktif dan 
Konstruktif. cv. Alfabeta. 

Sutarti, T., Asrowi, Triyanto, & Ramli, M. (2024). The potential of social pedagogy-based learning models to 
enhance student tolerance: An exploratory study. Multidisciplinary Science Journal, 7(4), 2025210. 
https://doi.org/10.31893/multiscience.2025210 

Syahputra, M. C. (2020). Pendidikan Multikultural dalam Budaya Nemui Nyimah. El-hikmah: Jurnal Kajian 
Dan Penelitian Pendidikan Islam, 14(1), 81–97. https://doi.org/10.20414/elhikmah.v14i1.1989 

Tolera, M. (2019). The Role of Peace-Education as a Coexistence, Reconciliation, and Peace-Building Device 
in Ethiopia. Electronic Research Journal of Social Sciences and Humanities, 2, 61–74. 

Umam, C., & Ferianto, F. (2023). Model Pendekatan Humanistik Dalam Pengelolaan Kelas Pembelajaran 
Pendidikan Agama Islam SDN Palumbonsari 1. ANSIRU PAI: Pengembangan Profesi Guru Pendidikan 
Agama Islam, 7(2), 336–344. https://doi.org/10.30821/ansiru.v7i2.16827 

Wazdy, S., & Yahya, M. S. (2024). The Concept of Inclusive Education in Islamic Perspective for Building 
Religious Moderation. Cigarskruie: Journal of Educational and Islamic Research, 2(1), 90–100. 
https://doi.org/10.5281/vg4r8e49 

Winata, K. A. (2020). Implementasi Pendidikan Multikultural di Era Revolusi 4.0. Southeast Asian Journal of 
Islamic Education Management, 1(2), 118–129. https://doi.org/10.21154/sajiem.v1i2.9 

Wulandari, T. (2020). Konsep dan Praksis Pendidikan Multikultural. UNY Press. 

Yuan, H. (2017). Multicultural Teacher Education in China: Preparing Culturally Responsive Teachers in a 
Multiethnic and Multicultural Country. US-China Education Review B, 7(2), 85–97. 
https://doi.org/10.17265/2161-6248/2017.02.003 

Yuliana, E. (2023). Implementasi pendidikan multikultural berbasis kurikulum merdeka di kinderstation senior high 

school yogyakarta. Universitas Islam Indonesia. 

Yusuf, M., & Wahyuni, S. (2024). Implementasi Kurikulum Pendidikan Agama Islam Multikultural di 
Madrasah Tsanawiyah Favorit Darut Taqwa. Journal of Contemporary Islamic Education, 4(2), 306–316. 
https://journal.iaimnumetrolampung.ac.id/index.php/cie/article/view/4890 

Zubaidi, A. (2024). Multicultural Insight in Promoting Tolerance Movement; Lesson Learned From Islamic 
Religious Education in the Rural Side. Pedagogik: Jurnal Pendidikan, 11(1), 19–35. 
https://doi.org/10.33650/pjp.v11i1.7537 

 


